Unlocking Hidden Heritage

European Curriculum Resource Packs- Tutor Guidelines

Introduction

This pack is designed to be an aid to tutors to provide training for students in cultural landscape survey techniques. The curriculum has been developed as part of the Leonardo da Vinci funded pilot project ‘Unlocking Hidden Heritage’.

The objective of this curriculum is to develop in students an understanding of the physical and cultural elements of cultural landscape and ways in which these can be understood, recorded and celebrated. The Unlocking Hidden Heritage project has focused on the engagement of communities in the investigation of their own cultural landscapes. The project has therefore been an inclusive exercise, seeking to engage the community as a whole rather than specific target groups within the community. The activities and learning aims outlined in this pack are therefore designed to be inclusive and, in contrast to many traditional curriculum packs, applicable to a wide range of ages, abilities and target groups.

This curriculum is designed to be used alongside the Unlocking Hidden Heritage handbook, where the reader will find six European examples of communities being trained in varied aspects of cultural landscape investigation and celebration. The handbook is available as hard copy or can be downloaded from the project website at www.grampusheritage.co.uk
Curriculum Aims

The cultural landscape survey module aims to:

Develop an understanding in students of what makes up a ‘cultural landscape’ and ultimately encourage a greater connectivity and sense of ownership between communities and their own landscapes. The curriculum will create an eye-opening experience for students and change the way in which they view and understand their surroundings. Students will develop the confidence to identify elements of the cultural landscape and record, celebrate and disseminate the significance of these to others. 

This module of the Unlocking Hidden Heritage curriculum focuses on the practical understanding of cultural landscape and the methods of survey and recording which can be practically taught. Other modules in this curriculum pack focus on the training of specific skills used in the creation of cultural landscape or craft skills and products intrinsic to local landscapes (vernacular architecture, craft products, cultural tradition, local resources…).

This curriculum is intended to function as a stand-alone short course or be a guide for tutors of relevant courses to incorporate a survey module into existing curriculum. The module assumes little or no prior experience in survey techniques or cultural landscape investigation in students. The student ‘journey’ will develop an understanding of the connectivity between landscape and people, considering how the life and work of people in the past has impacted upon and created the features and landscape we see today. The learning journey leads to greater consideration of activities in the past but also encourages a responsible attitude to present and future activities. How do our actions now impact on the current landscape? Are we losing unique aspects of our cultural landscape? Should these be protected? How can landscape features be recorded and/or physically maintained? This curriculum module will develop an understanding in students which can be built upon through further study or which can stand alone as a testament to their understanding of the value and make-up of cultural landscapes.

Format

This curriculum is designed to be taught in both classroom and fieldwork environments. A suggested time is included in each aspect of the syllabus, though is only a very rough guide and can be increased or reduced as appropriate. The timing given for each activity is considered a minimum for the attainment of understanding and achievement of learning outcomes. Students may wish to spend more time on specific areas of the syllabus according to their interests and this is to be encouraged wherever possible.
Unlocking Hidden Heritage: UK Curriculum Resource Pack

	What is cultural landscape? Session Plan



	Activity – Exploration of what constitutes ‘Cultural Landscape’

The students will be engaged in discussion regarding their perception of what constitutes ‘Cultural Landscape’

The students will be asked to give examples of how cultural landscape is created and the features/processes which go to create a cultural landscape.

Students will be encouraged to consider the difference between what elements of the landscape are ‘natural’ and what has been impacted upon or created through human intervention. How have humans in the past impacted upon the landscape? How have their activities in the past or present helped to create the environment we live in today?

The tutor will explain that very few landscapes in Europe are entirely ‘natural’ and, following the group discussion, will summarise ways in which humans impact upon, exploit and change the landscape in which they live. The following are some examples of ways in which cultural landscape is created and each should be followed by group discussion. 

Farming – Livestock, crops, habitation, clearance, drainage, land improvement, transport of products, storage of goods

Mining – visual impact, habitation, processing of products, transport, mechanization (engine houses, wheel-pits…)

Crafts/products (ceramics, baskets, wood products) – Use of local natural resources (clay, reeds, woodlands), management of resources, harvesting, stages of production, transport of goods, lives of workers.

Conflict – Evidence of defensive structures, history of region…

Others – Hunting, fishing, leisure, fashion (aesthetic landscape design)…

The above are just a few examples of the creation of cultural landscape. The tutor should use examples such as these to discuss the changing cultural landscape, development of techniques (industrial revolution), influx of new ideas through settlement/trade. 

 

	Structure and Key Points

Introduction by tutor – 15mins

The introduction will set the scene for the module and the structure of the course.

1 hour: Discussion of what constitutes ‘cultural landscape’ taking in points from students and discussing. This emphasizes the difference between what is ‘natural’ and what is influenced or created by human intervention.

1 hour: Discussion of examples of how cultural landscape is created. Groups can be divided into small groups for 10 mins to come up with as many examples as possible of how humans influence their environment. Summarised by tutor and other examples given. Powerpoint/slides can be used to illustrate local examples of each.

The ultimate objective is to develop an understanding of the scale of human impact on our environment. To equip students with sufficient understanding to look at landscape and understand how and why it was formed. What are the main people and processes behind the creation of the landscape we see today?

The session could be held outdoors but may be preferable in a classroom to use slides to illustrate many examples of cultural landscape features.

At the end of the session, students will be asked to consider areas of land for their own survey projects, either individually or in groups.


	Outcomes

Students understand the difference between ‘natural’ and ‘cultural’ landscape

Students appreciate the scale of human impact on the landscape throughout Europe

Students understand the main ways in which humans have interacted with the landscape throughout history

Students enthused to investigate aspects of their own cultural landscape and develop their own research projects.

Students begin to consider areas for their individual or group survey projects



	Resources

UHH Handbook

UHH Website

Slides of cultural landscape features (sourced by tutor)

National Trust Guidelines http://www.nationaltrust.org.uk/main/w-arch4.pdf



Research Strategy:

Research methods:

Desk-based research: Maps, records, archives, land documents, church documents…)

	Developing Individual/Group Research Projects

Research Methods – Desk-based research Session Plan

Maps, records, archives, land documents, church documents, aerial images

	Activity – Introduction to conducting desk-based research

Desk-based research is the term used to describe research using documents, records and archives. The students will be engaged in discussion regarding useful documentary sources of information for cultural landscape research.

The tutor will ask for suggestions from students of where to look for information and will summarise giving other examples as appropriate. The discussion will include using local archives, record offices and church records. The use of maps and copyright restrictions will also be covered. The tutor should assemble examples of early and recent maps as an illustration of the changing landscape and the changing way in which land has been mapped in the region.

Other more high-tech sources of information such as google earth, satellite images and oblique aerial images should also be covered.

The aim of the session is to equip students with sufficient knowledge to complete a desk-based assessment of their own area of interest. During this session students should confirm their own individual or group survey areas so that they  can consider relevant sources of information.

	Structure and Key Points

15 mins – Definition of desk-based research and students asked to give examples of sources of information to inform cultural landscape investigation.

45 mins: Presentation by tutor of more ‘traditional’ sources of information (libraries, archives, church records) and how to access them ‘in person’

45 minutes: Presentation of sources of digital information including aerial images and online sources of data.

1 hour: The use of maps in cultural landscape research. Sample maps will be provided to students to show changes in mapping of the region. The use of digital maps and digital management of data will also be introduced if appropriate. This could include Geographical Information Systems (GIS) or at the very least should suggest a methodology for students to link fieldwork data with maps.

If GIS is being used, this is likely to result in the need for at least one more session on this topic.

The ultimate objective is to develop an understanding of the range of sources of data to be accessed prior to the commencement of fieldwork. 



	Outcomes

Students understand the meaning of ‘desk-based’ assessment

Students appreciate the range of documentary sources available for landscape research and how/where to access them

Students appreciate the availability of digital and online data and how to access.

Students understand the history of mapping in the region and copyright restrictions of using map data.

Students decide on the area for their individual or group survey project.



	Resources

UHH Handbook

UHH Website

Maps (Sourced by Tutor)

National Trust Guidelines http://www.nationaltrust.org.uk/main/w-arch4.pdf
IFA guidelines http://www.archaeologists.net/modules/icontent/inPages/docs/codes/dba2.pdf
Scotland’s Rural Past http://www.scotlandsruralpast.org.uk/
Museum of London http://www.museumoflondonarchaeology.org.uk/NR/rdonlyres/40CAE70A-AA2A-418C-A50D-27AF91488CB6/0/DeskBasedAssess.doc



Community investigation (living memory/Oral history)

	Developing Individual/Group Research Projects

Community investigation session plan (living memory/Oral history)



	Activity – Introduction to community investigation (using living memory and oral history to inform cultural landscape investigation.)

The Unlocking Hidden heritage project has placed a strong emphasis on the role of communities in the investigation of cultural landscape. The community, those currently living and working in or around the cultural landscape being investigated, also presents a valuable resource for the landscape investigator. This session will look at ways in which the student can harness local knowledge to shed light on the development of cultural landscape.

The session will be divided into two parts. The first will comprise a discussion and presentation on how everyday life in the region has changed in living memory. The students should be encouraged to consider this and contribute to discussions on the changing methods of agriculture and life over the past 50/60 years. They should also consider the value of information passed down through generations. For example: A 60 year old farmer interviewed today may have received information from his grandfather 40 years ago when his grandfather was 80 years old, who in turn remembers speaking to his grandfather as a child. The aim is to illustrate how communities can hold an invaluable record of life and work in a landscape and how this can be lost through increasingly mobile populations.

The second session will look at ways in which the investigator can use the community knowledge to help in research and investigation, looking at oral history techniques and the kind of questions to ask in interviews.

	Structure and Key Points

15 mins – Introduction to oral history

30 mins: Presentation by tutor of the importance of communities in cultural landscape research. Looking at reliability of local knowledge and separating fact from folklore.

1 hour: Presentation of oral history techniques. A presentation of the use of oral history including the kind of open questions used in interviews. Students should consider potential interviewees for their own research and how to access local knowledge (groups, societies, advertising in press, questionnaires…).

1 hour: An exercise could be developed where students devise oral history questions and interview each other. This will develop interview skills and design of questions. This should include practical instructions on use of simple digital voice recorder (preferable)

The ultimate objective is to develop an understanding of the value of oral history as a tool for original research.



	Outcomes

Students understand the value of including communities in cultural landscape investigation.

Students appreciate the possible difficulty in separating folklore from fact.

Students develop oral history interview skills through designing and testing open questions

Students learn to use basic voice recording equipment

Students consider possible sources of oral history for their own research projects.

	Resources

UHH Handbook

UHH Website

Oral History Society (OHS) Website: http://www.ohs.org.uk/
Digital Voice Recorder / Recording Equipment (preferable)




Fieldwork

	Developing Individual/Group Research Projects

Fieldwork Session Plans

	Activity – These sessions will equip students with sufficient information to enable them to plan and undertake their own fieldwork survey project, either individually or in groups. The Unlocking Hidden Heritage curriculum testing in the UK showed that small groups of 3-6 individuals are well suited to undertaking area surveys and this group size should be encouraged. There will be 4 sessions in total. The first 2 are group discussions led by the tutor and could be held outdoors, though a classroom environment is preferable to facilitate the use of powerpoint, digital data and paper sources. The third session is a practical training workshop and must be held in the field. The final session is again classroom based and focuses on the management and storage of data.

	Structure and Key Points

Session 1 – Survey planning (2 and a half hours, classroom environment)

It is important that students gather as much information as possible about the site before beginning fieldwork, including terrain type, vegetation type and any risks (old mines, steep terrain…). 

The following is a suggested checklist of information gathered by students before commencing fieldwork:

Maps (old and new), aerial images, landowner permission, desk-based assessment complete, methodology agreed, survey area boundaries decided and visible both on maps and in the field, risk assessment complete, realistic area targets set, timing of survey realistic.

This session will involve the tutor discussing the above considerations with students and discussing why these are important. The timing of survey is particularly significant as vegetation growth may obscure important archaeological features. Also, if students are planning to use gps in deciduous woodland, this may not be feasible when the trees are in full leaf.

Session 2 – Survey implementation (2 and a half hours, classroom environment)

This session runs through the survey methodology and the process to be followed both in the structure of the survey (dividing the land into manageable sections) and in the recording of features. Students should be able to demonstrate how they will sub-divide the land being surveyed using features identifiable on maps and in the field. They should propose realistic timescales for completing the survey according to the resources available. It should also be pointed out that, until the survey begins, it is impossible to know exactly how long the process will take as there could be hundreds of features to record or very few.

Session 3 – Field survey techniques workshop (1 day)

This session will take place in the field on a site known to the tutor and where cultural landscape features are known to exist. Students will be asked to undertake survey of pre-determined areas and to record all of the cultural landscape features they identify. They will receive training in the survey process with one experienced tutor to each group (suggested ration of at least 1 tutor to 6 students).

The equipment used in the UHH UK testing of the curriculum is as follows:

1 GPS Handset - eTrex Venture 12 parallel channel GPS receiver
1 Digital Camera - Fujifilm FinePix F30 6.3 megapixel with 3 X Zoom
1 Camera case
1 A3 Weatherwriter
1 Base Map (1st Edition OS) & current edition
1 Ranging Pole
1 compass
1 30m measuring tape
1 First Aid Kit
Feature recording sheets
Photographic Recording Sheets

The suggested procedure to be followed for the recording of features is included in the UHH handbook and is repeated here:

1. Mark waypoint on GPS handset on or beside feature. (Also records elevation)
2. Record grid reference manually on feature sheet
3. Record GPS waypoint number manually on feature sheet
4. Record Woodland Name (e.g Caermote) and Survey Area (e.g CM01) on feature sheet
5. Describe Feature on sheet
6. Draw diagram if appropriate
7. Measure feature and record measurements on sheet
8. Take photographs of feature with ranging pole in shot. Two photographs of each feature if possible, from different perspectives. Record the camera ID and photo reference numbers on feature sheet and photographic recording sheet. Use compass to record direction facing when taking each photograph.
9. Make a note on record sheet of any associated features.

By the end of this session, the tutor should be confident that students are able to undertake their own survey research projects. No guidance is given here on suggested area size for student groups to survey. This depends entirely upon the structure of the course being followed and time/resources available. As a guideline, the tutor should be satisfied that student survey areas are realistic and on land with a reasonable potential to add to the knowledge of the cultural landscape. Student survey areas should  require a minimum of two full fieldwork days to complete.

Session 4: Management and storage of data (3 hours, classroom). This is a classroom based session showing students how to store their data with guidance on basic presentation (though this will be covered in the interpretation session). The Unlocking Hidden Heritage UK action used GIS to store and present data, though this is not essential. This curriculum should be available to community groups and presentation can be discussed in all forms, from pen and ink transcribing of findspots onto paper maps, through to complex GIS datasets, all methods are valid. The main thing is that students develop a suitable strategy for the storage and presentation of their own findings. At this point, it is important the tutor discusses the final ‘celebration’ element of the curriculum. How do they intend to share their findings with others?

 

	Outcomes

Students are able to plan a fieldwork project

Students know what information to gather prior to fieldwork

Students complete risk assessment of their own research project

Students are able to identify and record cultural landscape features

Students are able to develop a system for assigning codes to features and for the management and storage of their own data in a suitable system

Students begin to consider celebration of results. How can they share their findings with others?

	Resources

UHH Handbook

UHH Website http://www.grampusheritage.co.uk/UHH%20European%20Main.htm
Risk Assessment http://www.hse.gov.uk/pubns/indg163.pdf
National Trust Guidelines  http://www.nationaltrust.org.uk/main/w-arch4.pdf
IFA guidelines http://www.archaeologists.net/modules/icontent/index.php?page=15
Scotland’s Rural Past http://www.scotlandsruralpast.org.uk/
Gps utility software (if using gps) http://www.gpsu.co.uk/



	Interpretation – Connecting with the past


	Activity –. This session will work with the students to assist in the interpretation of their results. The session will take place after the student survey project and students will bring their results (raw data) to the session. The session will be a workshop rather than a lecture but the tutor will speak for 45 minutes at the start of the session to outline some of the key issues regarding interpretation. The session will equip students to interpret and analyse their data. It will be emphasized that it is not always possible to arrive at a confident interpretation of landscape features but that the information should be recorded and presented nonetheless for the benefit of future studies (possibly involving excavation).
It is important that students are aware of the consequences of inaccurate interpretation and the spirit of debate (sometimes constructive and sometimes not!) that exists in archaeology. They should be prepared to be questioned and to be able to justify their interpretation. It is equally important that students are not afraid to offer interpretation. It should be stressed that this is their own, original research and that they should aim to offer a considered interpretation of the results and to ‘celebrate’ the increased understanding of the landscape they have surveyed.
The interpretation session should encourage students to connect with the past. They should consider what the feature is (hut, platform, field boundary…), who built it, why did they build it, when did they build it and what the landscape was like when it was built.

	Structure and Key Points

30 mins – presentation by tutor on interpretation of features identified through survey. The presentation should use slides to show examples of features and ask students to offer possible identification of features and draw wider conclusions. What can the discovery of these features tell us about life here in the past? The tutor should show illustrate the session with possible different interpretations of the same feature. 

Group workshops – Allow 2 hours for each group. The tutor will work with each survey group to discuss their interpretation of findings and offer advice on storage and archiving of results. The role of the tutor in the workshop is to guide students through the process of interpretation by getting them to ask and answer their own questions. The aim is to help them to come to their own interpretation which they feel confident with and are able to disseminate and defend when questioned.

	Outcomes

Students confident to offer interpretation of their own survey results

Students able to connect with the past and look at the wider landscape implications of new discoveries (was the land farmed, settled, cleared, forested, and used for industry…)

Students able to conduct statistical analysis (if appropriate) of their results. For example: number of platforms higher than 200m contour, frequency of sheepfolds in specific areas.

Students arrive at conclusions and are prepared for publication and celebration of their discoveries.



	Resources

UHH Handbook

UHH Website

English Heritage Thesaurus of Monument Types http://thesaurus.english-heritage.org.uk/


	Celebration – Sharing survey results with the community



	Activity –.This session will involve the tutor working with students to discuss ways in which they can share and disseminate the results of their survey with the wider community. The importance of making results accessible to all and to sharing results will be stressed as a means of encouraging a shared sense of ownership of the cultural landscape. A wide range of methods of dissemination will be discussed and students will be encouraged to be innovative and think creatively about how they share their discoveries. The session will also include discussion on the possible drawbacks of publicizing the discovery of sensitive sites and the increased risk of damage through unlicensed digging and metal detecting after discoveries and locations are made public. 

The tutor will encourage students to consider all implications of publicizing survey data, including the wishes of the landowner, heritage agencies and any access implications for potential visitors to newly discovered sites.

 

	Structure and Key Points

 2 hours - sessions led by tutor. This will present ways of disseminating survey data to the public and will encourage ideas and contributions from students throughout. Topics covered will include: 

Exhibition creation – Possible venues (public spaces, libraries, schools…), traveling and fixed exhibitions, costing an exhibition.

Leaflet production – Design of interpretive leaflets to raise awareness of cultural landscape

Trail design – Designing cultural trail to showcase cultural landscape features to the public. Benefits and drawbacks of trail design and waymarking will be discussed. The possible negative impact of on-site interpretation will be discussed as well as the possibility of more portable interpretation such as a trail guide. The possibility of using internet and mp3 technology to allow users to download gps waypoints and mp3 audio commentary to the landscape will also be presented (if appropriate to age and ability level of group)

Press releases – Creation of press releases will be discussed as well as the possibility to share survey results using different media (newspapers, radio, television, websites…)

Credits for support – Students will discuss who they should credit for support of their fieldwork. This should include community volunteers (Oral History), archive services, landowners and any other who have offered assistance during the survey process.

1 hour – Workshop for students to produce a dissemination plan to publicise their results. The strategy should be appropriate to the results of the survey and should seek to share results with the local community as a minimum.

	Outcomes

-Students understand the benefit of sharing results with the community

-Students have a range of methods for dissemination at their disposal

-Students can create a dissemination plan, suitable for their own results, to share new information about the cultural landscape with the local community and/or a wider audience. 



	Resources

UHH Handbook

UHH Website

10 Golden rules of writing a press release:

http://www.cabinetoffice.gov.uk/chartermark/holders/pr_toolkit/write_press_release.aspx


Unlocking Hidden Heritage: Cyprus Curriculum Resource Pack

Akrotiri Environmental Education and Information Centre, Cyprus

Basketry at Akrotiri village
	1. Traditional crafts  (1 hour)

	Activity – Introduction to traditional crafts with emphasis to basketry

The students will be engaged in a discussion regarding the importance of traditional crafts and what constitutes a traditional craft.

They will be asked to give examples of traditional crafts, describe them and explain from where they learn about them. This will give them a better understanding of the relation of the crafts to older generations of their family, making them feel proud of crafts that their family was engaged. 

Students will be encouraged to consider the materials used for traditional crafts and discuss the connection to the cultural landscape of their place of living. They will discuss the impact of traditional crafts to the natural environment and compare the impact to the environment from modern replacement items (eg. baskets vs. plastic). They will also discuss how have humans in the past impacted upon the landscape? How have their activities in the past or present helped to create the environment we live in today?



	Structure and Key Points

10 minutes:  Introduction by tutor to set the scene for the module and the structure of the course.

20 minutes: Discussion on traditional crafts and linking to their family and area of living

30 minutes: Discussion on the impact of traditional crafts and the benefits to natural habitats. Discussion of examples of how cultural landscape is created. Groups can be divided into small teams and discuss around one craft each. Presentation of the conclusions of each team. Concluding discussion with tutor.

The session could be held indoors or outdoors, but is preferable to be partly indoors so audiovisual equipment can be used to aid the discussion.



	Aims and Outcomes

· Definition of traditional crafts

· Realization of  the diversity of traditional crafts 

· Understanding of the extent the traditional crafts were part of the daily life of older generations

· Appreciation of the importance of traditional crafts

· Identification of potential areas for  individual or group survey projects

· Realization of the impact to the environment from the use of replacement items like plastic



	Resources

UHH Handbook

UHH Website

Cyprus Handicraft Service website

Slides about crafts



	2. Gathering information from the Community (4 hours)

	Activity – Interviewing local people

Traditional crafts are at a very high extent based on passing of knowledge from generation to generation, usually without any written evidence. That’s why any effort to conserve traditional skills in a Community, should include collection of information from craftsmen and craftswomen. The Unlocking Hidden heritage project has placed a strong emphasis on the role of communities in the investigation of cultural landscape. 

This session will explore the process to gather information from local people, in a way that this information can be used for the conservation of a craft and facilitate the learning of a craft from young people. The process should also aim to the collection of such a diversity of information, so that somebody, not having any experience in the craft, will be able to practice the craft at a level further than the actual weaving (i.e. to learn raw material collection sites, species, seasons, processing etc.).

.

	Structure and Key Points

15 minutes: Introduction to the specific craft under investigation (e.g. basketry), and presentation by the tutor of the importance of communities in cultural landscape research. Looking at reliability of local knowledge and separating fact from folklore.

45 minutes: Presentation of oral history survey techniques. A presentation of the use of oral history including the kind of open questions used in interviews. Students should consider potential interviewees for their own research and how to access local knowledge (groups, societies, advertising in press, questionnaires etc.)

30 minutes: Students will test different techniques, by dividing into groups and interviewing each other. 

2 hours: Students will divide into groups, and will visit local basket makers to interview and record facts about basketry. Questionnaires, open questions, voice recorders, video cameras and other means can be used. 

30 minutes: Discussion on the effectiveness of the collected information, in regards to if they are enough for somebody to practice the handicraft. Identification of gaps, and discussion of ways to have a more comprehensive process.



	Outcomes

· Appreciation of the possible difficulties for the separation between folklore and fact.

· Development of oral history interview skills through designing and testing open questions

· Learning about the use of basic voice recording equipment

· Considering of possible sources of oral history for their own research projects



	Resources

UHH Handbook

UHH Website

Voice recorders

Video cameras


	3. Identification of plants used for Basketry and collection areas (4 hours)

	Activity – Field work for the identification of plant species which can be used for basketry, and examination of the process and its impacts.

Several species can be used for the soft basketry practiced at Akrotiri village. Students will work in the field, to identify the species, and understand the properties of each of them in relation to the end products. Suitable collection areas will be identified, in relation to the density and the size of the plants in height and thickness, the correct collection period and other factors. Mapping of potential collection areas will be undertaken. Emphasis will be given to the understanding of the sustainability issues, both as regards the species themselves, but also the impact to animals and other plant species exist in the area.

Students will collect basketry species, using the traditional tools and methods, make bundles, and do the initial processing and selection.



	Structure and Key Points

10 minutes: Introduction by the tutor to set the scene for the module and the structure of the course.

1.5 hours: Discussion about the diversity of species that can be used for basketry. Identification of species using books and specimens. During the process, the properties of each species will be recorded, and they will be separated in groups based on these properties.

1 hour: Species will be examined in relation to their environment and suitable collection areas will be identified, considering sustainability and habitat protection issues. Potential collection areas will be mapped using GPS.

1 hour: Students will collect plants and will do the initial processing.

20 minutes: Concluding discussion 

	Aims and outcomes

· Acquiring of plant identification skills

· Identification of critical factors affecting natural habitats will be learned

· Identification of which plants are suitable for basketry

· Learning of collection and processing methods

· Practical understanding of sustainability issues

· Gaining of practical skills using traditional and modern tools and methods



	Resources

Plant identification guides and books

UHH handbook

UHH website

Traditional tools

GPS devices




	4. Basket making (4 hours)

	Activity – Practice in basket making

Students will practice different techniques for basket making. Different techniques are available, with many variations, extending even to the individual making it, that’s why it is an art as much as a craft. 

Students will be taught about the raw material used, and generally about the collection, processing and preparation for the weaving. They will watch skilled basket makers and they will themselves weave a basket type from start to beginning.

They will be allowed the freedom to select a particular technique and basket type that they want, since personal preferences are very important in arts and crafts.  

	Structure and Key Points

10 minutes: Introduction by the tutor to set the scene for the module and the structure of the course.

10 minutes: Presentation of the species and the basic weaving techniques

50 minutes: Visit to basket makers and watching of local people practicing weaving techniques. Discussion with them about the basic points during weaving and difficulties of each technique.

2.5 hours: Basket weaving with the aid of skilled basket makers, and slow motion videos of each technique.

20 minutes: Discussion on the problems and difficulties.



	Outcomes

· Realization of the diversity of the different techniques.

· Gaining experiences through contact with older generations.

· Gaining practical weaving skills.



	Resources

UHH Handbook

UHH website

Basket making videos

Basket making guides and books




	


Unlocking Hidden Heritage: Ireland Curriculum Resource Pack 

	1.  What is cultural landscape? Session Plan



	Activity – Exploration of what constitutes ‘Cultural Landscape’

The students will be engaged in discussion regarding their perception of what constitutes ‘Cultural Landscape’

The students will be asked to give examples of how cultural landscape is created and the features/processes which go to create a cultural landscape.

Students will be encouraged to consider the difference between what elements of the landscape are ‘natural’ and what has been impacted upon or created through human intervention. How have humans in the past impacted upon the landscape? How have their activities in the past or present helped to create the environment we live in today?

The tutor will explain that very few landscapes in Europe are entirely ‘natural’ and, following the group discussion, will summarise ways in which humans impact upon, exploit and change the landscape in which they live. The following are some examples of ways in which cultural landscape is created and each should be followed by group discussion. 

Farming – Livestock, crops, habitation, clearance, drainage, land improvement, transport of products, storage of goods

Mining – visual impact, habitation, processing of products, transport, mechanization (engine houses, wheel-pits…)

Crafts/products (ceramics, baskets, wood products) – Use of local natural resources (clay, reeds, woodlands), management of resources, harvesting, stages of production, transport of goods, lives of workers.

Conflict – Evidence of defensive structures, history of region…

Others – Hunting, fishing, leisure, fashion (aesthetic landscape design)…

The above are just a few examples of the creation of cultural landscape. The tutor should use examples such as these to discuss the changing cultural landscape, development of techniques (industrial revolution), influx of new ideas through settlement/trade. 

 

	Structure and Key Points

Introduction by tutor – 15mins

The introduction will set the scene for the module and the structure of the course.

1 hour: Discussion of what constitutes ‘cultural landscape’ taking in points from students and discussing. This emphasizes the difference between what is ‘natural’ and what is influenced or created by human intervention.

1 hour: Discussion of examples of how cultural landscape is created. Groups can be divided into small groups for 10 mins to come up with as many examples as possible of how humans influence their environment. Summarised by tutor and other examples given. Powerpoint/slides can be used to illustrate local examples of each.

The ultimate objective is to develop an understanding of the scale of human impact on our environment. To equip students with sufficient understanding to look at landscape and understand how and why it was formed. What are the main people and processes behind the creation of the landscape we see today?
The session could be held outdoors but may be preferable in a classroom to use slides to illustrate many examples of cultural landscape features.

At the end of the session, students will be asked to consider areas of land for their own survey projects, either individually or in groups.


	Outcomes

Students understand the difference between ‘natural’ and ‘cultural’ landscape

Students appreciate the scale of human impact on the landscape throughout Europe

Students understand the main ways in which humans have interacted with the landscape throughout history

Students enthused to investigate aspects of their own cultural landscape and develop their own research projects.

Students begin to consider areas for their individual or group survey projects



	Resources

UHH Handbook

UHH Website

Slides of cultural landscape features – lisheen, roundhouse sites, etc.



	2.  Community investigation, Session plan 



	Activity – Introduction to community investigation (using living memory and oral history to inform cultural landscape investigation.)

The Unlocking Hidden heritage project has placed a strong emphasis on the role of communities in the investigation of cultural landscape. The community, those currently living and working in or around the cultural landscape being investigated, also presents a valuable resource for the landscape investigator. This session will look at ways in which the student can harness local knowledge to shed light on the development of cultural landscape.

The session will be divided into two parts. The first will comprise a discussion and presentation on how everyday life in the region has changed in living memory. The students should be encouraged to consider this and contribute to discussions on the changing methods of agriculture and life over the past 50/60 years. They should also consider the value of information passed down through generations. For example: A 60 year old farmer interviewed today may have received information from his grandfather 40 years ago when his grandfather was 80 years old, who in turn remembers speaking to his grandfather as a child. The aim is to illustrate how communities can hold an invaluable record of life and work in a landscape and how this can be lost through increasingly mobile populations.

The second session will look at ways in which the investigator can use the community knowledge to help in research and investigation, looking at oral history techniques and the kind of questions to ask in interviews.

	Structure and Key Points

15 mins – Introduction to oral history

30 mins: Presentation by tutor of the importance of communities in cultural landscape research. Looking at reliability of local knowledge and separating fact from folklore.

1 hour: Presentation of oral history techniques. A presentation of the use of oral history including the kind of open questions used in interviews. Students should consider potential interviewees for their own research and how to access local knowledge (groups, societies, advertising in press, questionnaires…).

1 hour: An exercise could be developed where students devise oral history questions and interview each other. This will develop interview skills and design of questions. This should include practical instructions on use of simple digital voice recorder (preferable)

The ultimate objective is to develop an understanding of the value of oral history as a tool for original research.



	Outcomes

Students understand the value of including communities in cultural landscape investigation.

Students appreciate the possible difficulty in separating folklore from fact.

Students develop oral history interview skills through designing and testing open questions

Students learn to use basic voice recording equipment

Students consider possible sources of oral history for their own research projects.

	Resources

UHH Handbook

UHH Website

Oral History Society (OHS) Website: http://www.ohs.org.uk/
Digital Voice Recorder / Recording Equipment (preferable)




	3.  Practical interpretation – Roundhouse reconstruction, Module plan



	Activity –.

To demonstrate how features of the cultural landscape may be interpreted in a contemporary context in order to educate the wider community as to man’s historical use of, and situation in the landscape.

This practical training action focuses on the reconstruction of an iron age roundhouse reconstruction.  It outlines the traditional skills and materials required to construct the roundhouse, as well as presenting the basis for its future use.

Building on sessions 1 & 2, students will investigate the historical situation of roundhouses in the landscape, with particular regard to: natural features – lakes, rivers, likely wooded areas, etc; topography; and other habitations.  They should understand how the natural landscape was utilized in habitation design and construction, and how natural resources were exploited.

The students should gain an appreciation of the natural history of forest cover in Ireland and its current status.  They should develop their tree species identification skills and gain an understanding of native woodland ecology and conservation management.

Stage one in the roundhouse construction will involve instruction in selection of suitable native timbers and their sustainable harvesting.  

Preceding the practical skills training elements of the course, students will visit the construction site to discuss and understand the contemporary use of the building.  

The course will culminate in the two practical skills training elements (see below), which will teach the students the necessary green wood working and thatching skills involved in roundhouse construction

 

	Structure and Key Points

 The Module is broken down under four general headings (sessions):
1. ‘Habitation in the cultural landscape’

2. ‘Native woodland conservation and management’

3. ‘Contemporary interpretation’

4. ‘Practical skills training’

Session 1.1 – 1 hour, classroom based:  Paper map survey of cultural habitation sites.  Discussion on their relative situation vis-à-vis the natural landscape.

Session 1.2 – 4 hours, field visit:  Visit to roundhouse site.  Discussion on situation, use of natural resources, defensibility, other cultural features – souterrains, earthworks, burial sites, etc.

Session 1.3 – 2 hours, classroom based:  Presentation and discussion on roundhouse design and construction – materials (properties and specifications), design features, green wood working and thatching techniques.

Session 2.1 – 1 hour, classroom based:  Lecture / presentation on the development and exploitation of the post glacial wildwood

Session 2.2 – 4 hours, field visit:  Visit to semi-natural woodland.  Instruction on species composition / structure, ecology and conservation management.

Session 2.3 – 4 hours, field visit:  Sustainable harvesting of native timbers for roundhouse construction.

Session 3.1 – 30 mins, classroom based:  Discussion on situation of roundhouse reconstruction and future use.

Session 3.2 – 1 hour, site visit:  Discussion on situation of roundhouse reconstruction and future use.

Session 4.1 – 64 hours, site based:  Construct roundhouse – broken down as:

4.1.1 – 8 hours:  Peel timbers and erect uprights

4.1.2 – 8 hours:  Weave wattle walls

4.1.3 – 16 hours:  Construct roof frame

4.1.4 – 32 hours:  Thatch roof

N.B.  All of the above sessions, in particular 4.1, derive their practical training content from the UHH handbook and should be delivered in conjunction with the handbook.



	Outcomes

· Students have an appreciation of man’s situation in the cultural landscape and his use of natural resources

· Students have an appreciation of natural forests, their current status and conservation management objectives

· Students have an appreciation of the opportunities to interpret cultural landscape features in a modern context

· Students understand and are able to demonstrate the practical skills necessary to build a green wood and thatch roundhouse



	Resources

UHH Handbook

UHH Website

Classroom

6” Ordinance Survey sheets

A3 paper and pencils

Laptop computer, PowerPoint and projector

Suitable sites as described

To build 5m diameter roundhouse:

1.5m x c.20cm Oak roundwood uprights x 18

Hazel wattle x 32m2

5m x c. 15cm Ash roundwood rafters x 18

Assorted lengths 10cm Ash lathes

Digging spades

Bar

Tamp

Bark knifes

Long tape

Marker paint

Post hammer

Chainsaw

Loppers

Bill hooks

Bull wire x 1 roll

Wire cutters

Staples

Hammer

Nails (assorted to 9”)

Marlin twine

Cordless drill

600 bundles of reed thatch

20 bundles of straw thatch

Assorted wood screws to 120mm

The ‘sword’ (a piece of steel for locating wooden anchor points through the reed)

Wire fixings

Ratchet for tying the fixings.

Wooden mallet 

Gloves 

Legget (see UHH handbook)




Unlocking Hidden Heritage: Iceland Curriculum Resource Pack
“Arfleifðin afhjúpuð”
Archaeological survey and turf wall construction

Course description

Introduction

Since the beginning of 2007 until the end of June 2009 The Árnesinga Folk Museum has been one of a team of six partners in a project funded by the EU´s Leonardo fund.

The project went under the name Unlocking Hidden Heritage or Arfleifðin afhjúpuð as it was known in Icelandic.
The main aim of the project was to bring attention to the great riches that are to be found in the heritage of the six countries involved: Iceland, Germany, Slovakia, Cypress, Ireland and England. In particular focus was centred on the knowledge of historical workmanship and the handicrafts/trades/skills which are in threat of being lost in today’s society. With this as the guiding light the main emphasis were on the following:

1) Local community engagement, particularly those who are living in rural areas, women and young people.

2) Interactive archaeological / topographical survey.

3) Workshops on identifying critical cultural features.

4) Management and sourcing of sustainable local material to effect protection/enhancement/ reconstruction.

5) Traditional skills training.

6) Reconstruction and other practical landscape restoration work.

7) Interpretation and sample cultural tourism plan.
To make it possible to protect disappearing handicrafts for future generations it is necessary to disseminate the knowledge and practices and that source material is collected about work practices and the materials used. To add weight to the project, courses were held in the six countries involved where the participants were introduced to specific aspects of the work knowledge in the individual countries. Information regarding these courses can be found in the book, published in connection with the project: Unlocking Hidden Heritage. Discovering the treasures in our cultural landscape. The book can be purchased from The Árnesinga Folk Museum and is also available on the website of the project

(http://www.grampusheritage.co.uk/UHH%20News%20Page.htm)
In addition to this all the participants in the project produced curriculum regarding the individual courses in order to make it easier for those that wish to hold similar courses in heritage work practices, preparation and practical organisation.
The role of The Árnesinga Folk Museum in the project included holding courses in turf wall construction. This was chosen as a result of the importance that turf laying has in 2 the building technology of Iceland from the time of settlement and how the work skills related to the construction of these walls is currently under threat of being “lost” as there are only a handful of people in Iceland that have the skills and knowledge to construct using turf and hence able to pass on the skills involved.

The course that is described in the following is a part of the project Unlocking Hidden Heritage and was prepared with consideration to the skills and experience of the participants in the project, on the one hand from the participation in other actions in partner countries, and on the other hand the turf wall construction course that was done at Tyrfingsstaðir in Skagafjörður, North Iceland. This course was held with the participation of the Fornverkaskólinn (Heritage Craft School), which is a project run by the College of the NW of Iceland, the Skagafjörður Folk Museum, and Hólar University College to teach the trades and crafts which relate to building and construction heritage in Iceland. The Heritage Craft School holds short courses in various types of historical construction skills which relate to pre-modern Icelandic construction practices. The main aim of the school is to provide tuition and practical training in work methods and techniques in classical Icelandic building crafts:
1. Turf as a building material, its nature and use, turf wall construction. Tools and their making.

2. Stones and stone wall construction.

3. Timber, its acquisition and use in previous centuries, tools and their use in house construction in the Icelandic farming community.

4. Iron, blacksmithing for domestic use and for house construction.
Course description

Description:

The course is made up of two parts, archaeological survey and turf wall construction.

Each part begins with lectures followed by practical training.

There is no official course assessment, however it is expected that students hand in an assignment in the form of an archaeological survey, which the lecturer will go over and return to each student with comments. In addition to this at the end of the course there is a meeting with all participants where the material of the course is taken together and discussed. It is possible to change the course so that it can be used as assessable material in a formal unit of study, should this be the case then additional mandatory assignments would be connected to the course material.
Aim:

The course is intended to increase the students understanding of the worth of the cultural landscape in Iceland in its broadest description and its development in an historical and cultural context. In order to do this you need and understanding of its traits, evolution, history and how best it is to go about the conservation of it. The course will endeavour to provide students with the skills required to impart the knowledge and skills that they have learned and thereby help to preserve and maintain the building heritage and work skills related to their conservation.
Teachers:

It is recommended that teachers in the course have lot of experience in conducting archaeological survey (preferable an archaeologist or someone with other education which comes in good use). They much have a good knowledge in Icelandic vernacular architecture and have good skills and a lot of exercise in turf building. It is therefore most likely that one person can not teach the whole course.
Participants:

The course is aimed at all those that have an interest in the cultural heritage of Iceland and people interested in the preservation of work skills for instance, those that are involved in heritage management and work in the area of cultural heritage and cultural tourism, museum staff, land owners and students of archaeology, history, culture, tourism and other related subjects.
Archaeological Survey

Description:

The course begins with seven lectures where the participants are introduced to the laws relating to archaeological heritage, the purpose of archaeological surveys, the history of archaeology in Iceland, Icelandic law regarding archaeological surveys and the methodology used. Each lesson is 60 minutes, a 40 min lecture followed by a 20 minute discussion period. However one lesson is made up of a 20 minute lecture and a 40 minute practical session in the use of maps and aerial photographs. It is expected that the participants have read the reading materials prior to each lesson and that they participate in the closing discussions. With each lesson there are given a recommended reading list, however it should be noted that there could be further information and resources available on the topics, both instead of and in addition to the list provided. At the end of the lectures there are two field trips where the participants will be shown ruins and other heritage material where they can apply their knowledge in archaeological surveying using recognised methodologies. At the conclusion of this part of the course participants should have the following skills:

• know what archaeological remains are

• know the laws relating to heritage protection and protected sites in Iceland

• understand the importance of archaeological surveys

• to recognise when it is imperative for archaeological surveys to take place

• to be able to recognise the most common forms of remains that you might expect in the    Icelandic cultural heritage landscape

• to be able to acquire source materials/resources relating to a heritage site

• to know how to undertake an archaeological survey

• to recognise the importance of a heritage site.
1. Lesson: What are antiquities?

Lecture: 40 min.

Subject: Explained will be how archaeological remains are defined by

Icelandic law, what protected remains are and the role of the

Archaeological Heritage Agency of Iceland.

Discussion: 20 min.

Topic for discussion: What does the general public know about archaeological remains and the laws that relate to their protection? Is it necessary to protect and preserve more archaeological remains? How do we treat archaeological remains?

Reading list: A Manual and Data Standard for Monument Inventories

(1998). Swindon: English Heritage. http://www.englishheritage.

org.uk/upload/pdf/MIDAS3rdReprint.pdf

The Archaeological Heritage Agency of Iceland,

http://fornleifavernd.is/index.php?pid=555 

Þjóðminjalög nr. 107/2001. http://www.althingi.is/lagas/136a/ 2001107.html
Further materials: Monument Type Thesaurus. English Heritage.

http://thesaurus.englishheritage.org.uk/thesaurus.asp?thes_no=1Skrá um friðlýstar fornleifar.
http://www.fornleifavernd.is/files/8/20060404110211841.pdf
2. Lesson: What is an archaeological survey?

Lecture: 40 min.

Subject: Archaeological surveys will be explained, what they are, how they are carried out and why as well as archaeological and environmental assessments. A brief overview of the history of archaeological surveys in Iceland will also be given.

Discussion: 20 min

Topic for discussion: Are archaeological surveys necessary? How can an archaeological survey increase our knowledge of land and nation?
Reading list: Archaeology and the Historic Environment. Historic

Landscapes Survey Guidelines. The National Trust.

http://nationaltrust.org.uk/main/w-arch4.pdf
Fornleifaskráning. Skráningarstaðlar og leiðbeiningar

(2008). Fornleifavernd ríkisins. http://www.

fornleifavernd.is/files/8/20080609105155104.pdf
Friðriksson, A., and Vésteinsson, O. (1998). Fornleifaskráning

- Brot úr íslenskri vísindasögu. Archaeologia

Islandica, 1, p. 14-44.

Monument Type Thesaurus. English Heritage.

http://thesaurus.englishheritage.

org.uk/thesaurus.asp?thes_no=1

Orðasafn í fornleifafræði. http://instarch.is/instarch/ordasafn/

Further materials: Frásögur um fornaldarleifar 1817-1823 (1983). Reykjavík:

Stofnun Árna Magnússonar.
3. Lesson: What is cultural heritage landscape?

Lesson: 40 min

Topic: The difference between manmade landscape and natural landscape will be discussed. Examples will be show of how man has made his mark on the environment and the methodology and practice of landscape archaeology will be introduced.

Discussion: 20 min
Topic for discussion: What is landscape, how do we perceive our environment and from what values do we base our evaluation of the landscape?

Reading list: Aldred, Oscar (2006). The Idea of Landscape in Icelandic

Archaeology. Archaeologia Islandica, 5, p. 9-26.

Further materials: Unlocking Hidden Heritage. Discovering the treasures in

our cultural landscape (2009). Compiled by the Unlocking Hidden Heritage Partnership.
4. Lesson: Gathering resources

Lesson: 40 min

Topic: An overview is given of those resources that may come of use in archaeological surveys, written references, photographs, aerial photographs, maps and oral resources. The importance of preparation prior to the field survey by thorough research and co-operation with locals is discussed.

Discussion: 20 min

Topic for discussion: How accurate resources are biographies and recollections? Co-operation with locals.

Reading list: Example: Vigfúsdóttir, A. (1977). Hólmabæir syðri.

Goðasteinn. Tímarit um menningarmál, 16, 3-18.

Chapter from Jarðabók Árna Magnússonar og Páls Vídalíns.

I. bindi. Reykjavík: Sögufélagið.

Örnefnaskrá frá Örnefnasafni Stofnunar Árna Magnússonar

(Place Names).

Further materials: Byggðasögurit.

Sýslu- og sóknalýsingar.
5. Lesson: Use of maps and aerial photographs

Lesson: 20 min

Topic: The use of maps and aerial photographs in archaeological surveys will be examined and examples given of their use and validity.

Practical training: 40 min

Practical: Participants will receive help with map reading and practice in identifying cultural remains in aerial photographs.

Reading list: Lillesand, Thomas, M., Kiefer, Ralph, W, and Chipman, J.

W. (2008). Remote Sensing and Image Interpretation. 6.

útgáfa. New York: John Wiley & Sons.

Further materials: Campbell, James B. (2007). Introduction to remote sensing.

New York: Guildford Press.

6. Lesson: Field surveys

Lesson: 40 min

Topic: Discussion of the nature of remains that you can expect to find when working on site and what methodologies are used to perform the survey including the position of remains in the landscape, and the sketching of ruins. A checklist for the surveyor and survey standards.

Discussion: 20 min

Topic for discussion: Should everything be included in the survey? Are enchanted sites and elf cliffs archaeological remains?

Reading list: Archaeology and the Historic Environment. Historic

Landscapes Survey Guidelines. The National Trust.

http://nationaltrust.org.uk/main/w-arch4.pdf

Fornleifaskráning. Skráningarstaðlar og leiðbeiningar

(2008). Fornleifavernd ríkisins. http://www.

fornleifavernd.is/files/8/20080609105155104.pdf

Ólafsson, G. (1995). Documentation Standards for

Archaeological Field Surveys in Iceland. Reykjavík:

Fornleifadeild Þjóðminjasafns Íslands.

http://www.natmus.is/media/rannsoknir/1995-

02_Documentation_standards_for_archaeological_field_

surveys.pdf

Further materials: Archaeological survey – reports.
7. Lesson: Processing – risk and preservation evaluation

Lesson: 40 min

Topic: Participants will be shown good work habits for the completion of written reports, aerial photographs, drawings and maps. They will also be told of the main points of view in relation to evaluating conservation values and risk assessments.

Discussion: 20 min

Topic for discussion: Is it possible to put a price on archaeological remains? Are all archaeological remains at risk?

Reading list: Arnarsdóttir, D. (2009). Verð og virði menningarminja.

Hugsandi.is, http://hugsandi.is/articles/verd-og-virdimenningarminja-%

e2%80%93-fyrri-hluti/

Archaeological survey – reports: For example:

Zoëga, B. and Zoëga, G. (2007). Fornleifaskráning í

Skagafirði: Stóragerði, Kolkuós, Brimnes, Bakki og

Skarð. Rannsóknaskýrslur Byggðasafns Skagfirðinga

2007:62. Byggðasafn Skagfirðinga.

Sigurðsson, G. S., Zoëga, G., Gunnarsdóttir, K. and

Sigurðardóttir, S. (2005). Sauðá í Borgarsveit.

Fornleifaskráning vegna aðalskipulags. Byggðasafn

Skagfirðinga.
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Further materials: Arnarsdóttir, D. (2009). Hvers virði er hið fullkomna

þjóðartákn? Hugsandi.is, http://hugsandi.is/articles/

hvers-virdi-er-hid-fullkomna-thjodartakn/

Archaeological survey – reports.
First field trip Reading the landscape

Preparation: Participants are to familiarize themselves with the available resource material about the area that they are about to see during the field trip.

Length: 6 hours

Description: During the field trip the cultural landscape will be studied and hypothesis made on what archaeological remains might be hidden under or on top of the surface. An attempt will be made to locate the archaeological remains that reference sources have distinguished in the area and also to identify / uncover other remains. Emphasis will be made on identifying the remains of turf construction, their structural type and thereby try to ascertain their age and previous use. 

Reading list: Resources and reference materials related to the site of the field trip.
Further materials: Resources and reference materials related to the site of the field trip.
Second field trip Archaeological survey

Preparation: Participants are to familiarize themselves with research and reference materials available regarding the archaeological evidence that will be surveyed during the field trip.

Length: 6 hours

Description: During this field trip archaeological remains will be surveyed according to the recognized methodology that was introduced previously in the course.

Reading list: Reference material relating to those archaeological remains that are to be surveyed during the trip.

Further materials: Archaeological survey reports.

Reference material relating to those archaeological sites that are to be surveyed during the field trip.
Turf Construction

Description:

The second part of the course begins with two lectures where participants are given an insight into the history of the Icelandic turf house, what turf is, its nature and how it is acquired. After which participants are taken on a tour where turf houses are studied and assessed with consideration to the information given in the lecture. It is expected that participants have familiarized themselves with the reading materials listed before each lesson and that they take part in discussions at the end of each lecture.

The practical part of the course consists of four full working days where the participants will be instructed in work practices in turf cutting and construction, repair and conservation of old turf walls. Participants will be instructed using traditional tools as well as learning how to use modern tools such that the effect is the same as that achieved by using traditional implements. The course requires that the participants embrace the view of safeguarding cultural heritage by preservation and conservation.
Unlike many other fields the transfer of heritage work practices has as its main aim to preserve as much and change as little as possible. Emphasis is on the participant embracing the language and the practices that pertain to the work that is being done.

At the end of this part of the course the participant will be able to:

• recognize traditional work practices which relate to turf construction e.g. turf cutting, drying, turf and stone wall construction

• have practiced turf construction

• have embraced good work practices in relation to the repair and handling of archaeological structures made of turf

• recognize the main concepts and tools

• recognize the main types of turf common in turf wall construction

• able to construct and complete a turf wall with klömbruhnaus and or strengur

• have the basic skills required in order to increase their knowledge in traditional building practices and their conservation and repair and thereby be able to increase with time their skill and knowledge such that they are able to instruct others.
1. Lesson: The Icelandic turf house

Lesson: 40 min

Topic: The history of the Icelandic turf house will be explained using words and pictures including the building techniques and house structures.

Discussion: 20 min

Topic for discussion: What is it like to live in a turf house?

Reading list: Jóhannesson, D., Stefánsson, H., Kristjánsdóttir. M.,

Másson, N. Ú., and Ólafsdóttir, S. (2000). A Guide to

Icelandic Architecture. Reykjavík: The Association of

Icelandic Architects.

Ólafsson, G. (2004). Frá skála til gangabæjar. Húsagerð á
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miðöldum. In Árni Björnsson and Hrefna Róbertsdóttir

(eds.), Hlutavelta tímans. Menningararfur á

Þjóðminjasafni, p. 130-139. Reykjavík: Þjóðminjasafn

Íslands.

Ólafsson, G., and Ágústsson, H. (2003). The Reconstructed

Medieval Farm in Þjórsárdalur and the development of

the Icelandic turf house. Reykjavík: Þjóðminjasafn

Íslands and Landsvirkjun.

van Hoof, Joost, and van Dijken, Froukje (2008). The

historical turf farms of Iceland: Architecture, building

technology and the indoor evironment. Building and

Environment, 43, p. 1023-1030.

http://www.sciencedirect.com/science?_ob=ArticleURL&_udi=B6V

23-4RSS75X-

2&_user=713833&_rdoc=1&_fmt=&_orig=search&_sort=d&_doca

nchor=&view=c&_searchStrId=974324795&_rerunOrigin=google&

_acct=C000039878&_version=1&_urlVersion=0&_userid=713833

&md5=b0c24441411e2a1640c4cdb62fbd9b35

Sigurðardóttir, Sigríður (2007). Þróun torfbæja – Glaumbær.

Smárit Byggðasafns Skagfirðinga I. 2. útgáfa.

http://www.skagafjordur.is/upload/files/IÞróun%

20torfbæja(1).pdf

Further materials: Ágústsson, Hörður (1987). Íslenski torfbærinn. In Frosti F.

Jóhannsson (ed.), Íslensk þjóðmenning I. Uppruni og

umhverfi, p. 227-344. Reykjavík: Bókaútgáfan Þjóðsaga.

Ágústsson, Hörður (2004). Laufás við Eyjafjörð. Staðurinn.

Reykjavík: Hið íslenzka bókmenntafélag.

Gísladóttir, Hallgerður (2007). Eldamennska í íslensku

torfbæjunum. Smárit Byggðasafns Skagfirðinga V.

http://www.skagafjordur.is/upload/files/V%20

Eldamennska%20í%20íslensku%20torfbæjunum.pdf
2. Lesson: Turf and turf construction

Lesson: 40 min

Topic: Participants will learn what sort of building material turf is, its nature, cutting and how it is used for building. The tools and the concepts related to turf construction are introduced.

Discussion: 20 min

Topic for discussion: Turf in modern times

Reading list: Sigurðardóttir, Sigríður (2008). Building with Turf. Smárit

Byggðasafns Skagfirðinga IX. English version by Nancy

Marie Brown.

http://www.skagafjordur.is/upload/files/IX-Turf.pdf

Further materials: Rúnarsdóttir, Anna L. (2007). Á tímum torfbæja. Híbýlahættir

og efnismenning í íslenska torfbænum frá 1850.

Skýrslur Þjóðminjasafns Íslands 2007/1. Reykjavík:

Þjóðminjasafn Íslands.
Field trip: Turf buildings investigated

Length: 8 hours

Topic: Existing turf houses will be investigated and building techniques examined.

Reading list: Reference materials and resources relating to the turf houses that are to be examined in course of the field trip.

Further materials: Reference materials and resources relating to the turf houses that are to be examined in course of the field trip.
1. Workday: Tools and turf cutting

Length: 8 hours

Topic: Participants will be introduced to the tools that were used for turf cutting and construction, their use and repair. Various cutting methods will be explained along with turf digging and drying.
2. Workday Collecting stones and stonewall construction
Length: 8 hours

Topic: Participants will be advised on those points that need considering when collecting stone materials dependent on what it will be used for (foundations, cornerstones, flagstones, paving). Transportation of the stones and construction. Stones as a foundation of turf construction and wall building.
3. Workday: Turf Construction

Length: 8 hours

Topic: Using the different forms of turfs (strengir, torfur, klambra, hnausar) and learning the different methods of wall construction for different parts of the building. 
4. Workday: Durability and repairs

Length: 8 hours

Topic: Durability and repair of turf walls, the different ways a turf wall might degrade. Participants will be taught how to restand a wall.
Final meeting: Roundup and assessment

Lesson: 20 min

Topic: Summation of the course and archaeological survey assessment given to the participants
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Discussion: 40 min

Topic for discussion: General discussion on the course

Required facilities and tools:

• Classroom with computer and projector

• Cars for use in the field trips

• Instruments and tools that are required for the archaeological survey: camera,

GPS, tape measures, writing implements etc

• A place to cut turf.

• Field site for practical teaching

• Tools required in turf construction: various shovels, turf scythe, grass scythe, mallet, saw, sledgehammer, hammer etc.

Consideration needs to be given to the costs associated with the teaching, teaching facilities, field trips, turf cutting, tools, and instruments. The total instruction time is 62 hours. It is recommended that two instructors be on hand for the practical and field trips. Additionally the instructors need to go over the archaeological survey assignments. Allowance should be made for at least 120 hours payable to the instructor; this is of course dependent on the number of participants. Turf cutting and construction is neither easy nor a clean job. Hence it is necessary that the participants are well aware of this and have the necessary outer clothing for the work, i.e. it can stand the dirt whilst keeping them warm. In particular it is important that the participants have the appropriate footwear – strong with thick soles.
Recommended Reading list:

A Manual and Data Standard for Monument Inventories (1998). Swindon: English

Heritage. http://www.english-heritage.org.uk/upload/pdf/MIDAS3rdReprint.pdf

Aldred, Oscar (2006). The Idea of Landscape in Icelandic Archaeology. Archaeologia

Islandica, 5, p. 9-26.

Archaeology and the Historic Environment. Historic Landscapes Survey Guidelines.

The National Trust. http://nationaltrust.org.uk/main/w-arch4.pdf

Arnarsdóttir, Dagný (2009). Hvers virði er hið fullkomna þjóðartákn? Hugsandi.is,

http://hugsandi.is/articles/ hvers-virdi-er-hid-fullkomna-thjodartakn/

Arnarsdóttir, Dagný (2009). Verð og virði menningarminja. Hugsandi.is,

http://hugsandi.is/articles/verd-og-virdi-menningarminja-%e2%80%93-fyrri-hluti/

Ágústsson, Hörður (1987). Íslenski torfbærinn. Í Frosti F. Jóhannsson (ritstjóri), Íslensk

þjóðmenning I. Uppruni og umhverfi, p. 227-344. Reykjavík: Bókaútgáfan Þjóðsaga.

Ágústsson, Hörður (2004). Laufás við Eyjafjörð. Staðurinn. Reykjavík: Hið íslenzka

bókmenntafélag.

Campbell, James B. (2007). Introduction to remote sensing. New York: Guildford

Press.
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Fornleifaskráning. Skráningarstaðlar og leiðbeiningar (2008). Fornleifavernd ríkisins.

http://www. fornleifavernd.is/files/8/20080609105155104.pdf

Frásögur um fornaldarleifar 1817-1823 (1983). Sveinbjörn Rafnsson bjó til prentunar.

Reykjavík: Stofnun Árna Magnússonar.

Friðriksson, Adolf, and Vésteinsson, Orri (1998). Fornleifaskráning - Brot úr íslenskri

vísindasögu. Archaeologia Islandica, 1, p. 14-44.

Gísladóttir, Hallgerður (2007). Eldamennska í íslensku torfbæjunum. Smárit

Byggðasafns Skagfirðinga V. http://www.skagafjordur.is/upload/files/V%20

Eldamennska%20í %20íslensku%20torfbæjunum.pdf.

van Hoof, Joost, and van Dijken, Froukje (2008). The historical turf farms of Iceland:

Architecture, building technology and the indoor evironment. Building and

Environment, 43, p. 1023-1030.

http://www.sciencedirect.com/science?_ob=ArticleURL&_udi=B6V23-4RSS75X-

2&_user=713833&_rdoc=1&_fmt=&_orig=search&_sort=d&_docanchor=&view=c

&_searchStrId=974324795&_rerunOrigin=google&_acct=C000039878&_version=

1&_urlVersion=0&_userid=713833&md5=b0c24441411e2a1640c4cdb62fbd9b35

Jarðabók Árna Magnússonar og Páls Vídalíns. Reykjavík: Sögufélagið.

Jóhannesson, D., Stefánsson, H., Kristjánsdóttir M., Másson, N. Ú., and Ólafsdóttir, S.

(2000). A Guide to Icelandic Architecture. Reykjavík: The Association of Icelandic

Architects.

Lillesand, Thomas, M., Kiefer, Ralph, W, and Chipman, J. W. (2008). Remote Sensing

and Image Interpretation. 6. útgáfa. New York: John Wiley & Sons.

Monument Type Thesaurus. English Heritage. http://thesaurus.englishheritage.

org.uk/thesaurus.asp?thes_no=1

Orðasafn í fornleifafræði. http://instarch.is/instarch/ordasafn/.

Ólafsson, Guðmundur (1995). Documentation Standards for Archaeological Field

Surveys in Iceland. Reykjavík: Fornleifadeild Þjóðminjasafns Íslands.

http://www.natmus.is/media/rannsoknir/1995-02_Documentation_standards_for_

archaeological_field_surveys.pdf

Ólafsson, Guðmundur (2004). Frá skála til gangabæjar. Húsagerð á miðöldum. In Árni

Björnsson and Hrefna Róbertsdóttir (eds.), Hlutavelta tímans. Menningararfur á

Þjóðminjasafni, p. 130-139. Reykjavík: Þjóðminjasafn Íslands.

Ólafsson, Guðmundur, and Ágústsson, Hörður (2003). The Reconstructed Medieval

Farm in Þjórsárdalur and the development of the Icelandic turf house. Reykjavík:

Þjóðminjasafn Íslands and Landsvirkjun.

Rúnarsdóttir, Anna L. (2007). Á tímum torfbæja. Híbýlahættir og efnismenning í

íslenska torfbænum frá 1850. Skýrslur Þjóðminjasafns Íslands 2007/1. Reykjavík:

Þjóðminjasafn Íslands.

Sigurðardóttir, Sigríður (2007). Þróun torfbæja – Glaumbær. Smárit Byggðasafns

Skagfirðinga I. 2. útgáfa. http://www.skagafjordur.is/upload/files/I-Þróun%20

torfbæja(1).pdf.

Sigurðardóttir, Sigríður (2008). Building with Turf. Smárit Byggðasafns Skagfirðinga

IX. English version by Nancy Marie Brown.

http://www.skagafjordur.is/upload/files/IX-Turf.pdf
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Sigurðsson, G. St,, Zoëga. G., Gunnarsdóttir, K., and Sigurðardóttir, S. (2005). Sauðá í

Borgarsveit. Fornleifaskráning vegna aðalskipulags. Byggðasafn Skagfirðinga.

Skrá um friðlýstar fornleifar. http://www.fornleifavernd.is/files/8/200604041102

11841.pdf.

Sýslu- og sóknalýsingar. Reykjavík: Hið íslenzka bókmenntafélag.

The Archaeological Heritage Agency of Iceland, http://fornleifavernd.is/index.php?

pid=55

Unlocking Hidden Heritage. Discovering the treasures in our cultural landscape

(2009). Compiled by the Unlocking Hidden Heritage Partnership.

Vigfúsdóttir, Anna (1977). Hólmabæir syðri. Goðasteinn. Tímarit um menningarmál,

16, 3-18.

Zoëga, Bryndís, and Zoëga, Guðný (2007). Fornleifaskráning í Skagafirði: Stóragerði,

Kolkuós, Brimnes, Bakki og Skarð. Rannsóknaskýrslur Byggðasafns Skagfirðinga

2007:62. Byggðasafn Skagfirðinga.
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Unlocking Hidden Heritage: Slovakia Curriculum Resource Pack 

	What is cultural landscape? Session Plan



	Activity – Exploration of what constitutes ‘Cultural Landscape’

The students will be engaged in discussion regarding their perception of what constitutes ‘Cultural Landscape’

The students will be asked to give examples of how cultural landscape is created and the features/processes which go to create a cultural landscape.

Students will be encouraged to consider the difference between what elements of the landscape are ‘natural’ and what has been impacted upon or created through human intervention. How have humans in the past impacted upon the landscape? How have their activities in the past or present helped to create the environment we live in today?

The tutor will explain that very few landscapes in Europe are entirely ‘natural’ and, following the group discussion, will summarise ways in which humans impact upon, exploit and change the landscape in which they live. The following are some examples of ways in which cultural landscape is created and each should be followed by group discussion. 

Farming – Livestock, crops, habitation, clearance, drainage, land improvement, transport of products, storage of goods

Mining – visual impact, habitation, processing of products, transport, mechanization (engine houses, wheel-pits…)

Crafts/products (ceramics, baskets, wood products) – Use of local natural resources (clay, reeds, woodlands), management of resources, harvesting, stages of production, transport of goods, lives of workers.

Conflict – Evidence of defensive structures, history of region…

Others – Hunting, fishing, leisure, fashion (aesthetic landscape design)…

The above are just a few examples of the creation of cultural landscape. The tutor should use examples such as these to discuss the changing cultural landscape, development of techniques (industrial revolution), influx of new ideas through settlement/trade. 

 

	Structure and Key Points

Introduction by tutor – 15mins

The introduction will set the scene for the module and the structure of the course.

1 hour: Discussion of what constitutes ‘cultural landscape’ taking in points from students and discussing. This emphasizes the difference between what is ‘natural’ and what is influenced or created by human intervention.

1 hour: Discussion of examples of how cultural landscape is created. Groups can be divided into small groups for 10 mins to come up with as many examples as possible of how humans influence their environment. Summarised by tutor and other examples given. Powerpoint/slides can be used to illustrate local examples of each.

The ultimate objective is to develop an understanding of the scale of human impact on our environment. To equip students with sufficient understanding to look at landscape and understand how and why it was formed. What are the main people and processes behind the creation of the landscape we see today.

The session could be held outdoors but may be preferable in a classroom to use slides to illustrate many examples of cultural landscape features.

At the end of the session, students will be asked to consider areas of land for their own survey projects, either individually or in groups.



	Outcomes

Students understand the difference between ‘natural’ and ‘cultural’ landscape

Students appreciate the scale of human impact on the landscape throughout Europe

Students understand the main ways in which humans have interacted with the landscape throughout history

Students enthused to investigate aspects of their own cultural landscape and develop their own research projects.

Students begin to consider areas for their individual or group survey projects



	Resources

UHH Handbook

UHH Website

Slides of cultural landscape features




	What wood is suitable for splitting and where we can find it. 



	Indoor activity – 

Explanation what species of wood are suitable for shingle making.

The best wood for splitting is a fir but also a spruce has good splittable wood for shingles. Also oak wood shingles are sold but they are used to be only in small quantities for smaller structures (gazebo, picnic shed, etc.). 

Introduction of DVD (a part of Slovak UHH contribution), where students can see where suitable trees are growing. They can understand the most important for the tree is a peaceful growing up. When a tree is exposed to any unstable situations a structure of a wood can be disturbed, which is immediately reflected in a tree (visible on its stump). 

Standing at a standing tree it is good just to have a look at the trunk and watch any damages of the trunk. Without any damage of the trunk and the crown the tree could be good for splitting.

They can see a panorama of a forest with the focus on a valley, where the trees growing are peaceful and trees could be suitable for splitting.

Peaceful growing is evident especially looking at a stump - a tree ring is a circle, distances among rings are regular. If you have a piece of wood after cutting you can try hit it on a stump and you immediately know about features of the trunk for splitting (watch DVD presentation).

The aim of the session is to equip students with sufficient theoretical knowledge about species of trees suitable for splitting, where we can find trees good for splitting.

Outdoor activity – 

To go to a forest and to find some places, where trees are growing and show them some typical features that were taught theoretically. They need to see a good tree with good wood. They have to see (better to test) the fragility (breakability) of the wood and they will understand why hand cutting is so important for durability of shingles. 

Do not forget to show them good splittable wood to see the quality of the good wood. 



	Structure and Key Points

15 mins – the best species of wood for splitting. What species are used for shingles. 

Discussion about tree species used for roofing in various countries.

1 hour: Presentation of DVD and discussion about wooden shingles. Almost each nation uses wood for roofing but everywhere it is different. Discussion about using of wood for roofing. 

What nation – what form of wood.

The ultimate objective is to develop an understanding of tree species, where they can be found, quality of splittable wood.



	Outcomes

Students know what tree species are used for shingle making.

Students understand the meaning of a good tree for splitting.

Students can say conditions, where it grows. 



	Resources

UHH Handbook

UHH Website

DVD (Slovak UHH contribution)




	Practical part of wooden shingles making. 



	Activity – 

At first, to watch DVD presentation of shingle making process.

Trunks (of soft wood) are cut to logs. The length of logs depends on distances among branches – so, it is done by the age of the trunk. The part of the trunk, where branches are cut off (too many knots). The logs are split by axes (and wedges using mallets). 

Describe mallets and what they are made from (and what part). What the weights of them are. 

Demonstration of cutting knife using. 

Demonstration of variety of measuring during cutting.

Storing of cut shingles.

Making grooves into shingles. 

Binding of shingles into a bundle for drying (1 m2).

Explanation of the best place for drying.

Dipping of shingle bundle in a solution against fungi and insects.

The aim of the practical lessons is to equip students with sufficient practical knowledge how to cut good shingles. 



	Structure and Key Points

45 mins – cutting of trunks to logs. 

45 mins – splitting logs onto rough shingles.

4 hours – cutting of shingles.

15 mins – making grooves in shingles

30 mins – binding of shingles into bundles.

1 hour: Presentation of DVD again and discussion about shingle cutting.

The ultimate objective is to develop an understanding of shingle making. 



	Outcomes

Students know how to cut logs for shingles and what they need to do with a knotty part of a trunk.

Students know how to split logs and what tools they can use.

Students know how to cut shingles, using measuring methods to finish a shingle.

Students know how to cut a grove of a shingle.

Students know how to bind shingles into 1 m2 bundle of shingles.

Students know how to impregnate wooden shingles and what against to.



	Resources

UHH Handbook

UHH Website

DVD (Slovak UHH contribution)




	Practical part of roofing using wooden shingles. 



	Activity – 

At first, to watch DVD presentation of roofing using wooden shingles. 

At first, a bed boards has to be prepared for roofing. A distance between two boards depends on the length of used shingles.

Shingles roofing starts from the bottom (lowest row). Next row has to cover nails from the first row. Be careful, hammer must not touch the shingle!

Use boards to keep the horizontal level. You can fix a board onto a shingle roof but do not hammer a nail through a shingle.

Know some differences between shingle roofing of living houses and any other structures (using of double roofing).

If one side is finished on the top the other side has to overlap the first one in about 15 cm. It depends on usual wind (because of rain) blowing.

The aim of the practical lessons is to have practical skills of roofing with wooden shingles. 



	Structure and Key Points

2 hours – preparing of bed boards 

15 mins – measuring of horizontal level.

4 hours – fixing of wooden shingles.

1 hour: Presentation of DVD again and discussion about shingle roofing.

The ultimate objective is to learn practical skills of roofing with wooden shingles. 



	Outcomes

Students know how to prepare bed boards for roofing.

Students know how to use hammer proper way.

Students know how to keep horizontal level.

Students know how to do a rooftop.



	Resources

UHH Handbook

UHH Website

DVD (Slovak UHH contribution)


	Community investigation (history of the area / living memory / oral history)



	Activity – Introduction of the investigation done into the area of the community (using historical description of the area, living memory and oral history to inform about the investigation done into the area of the community.)

The Unlocking Hidden heritage project has placed a strong emphasis on the role of communities in the investigation of cultural landscape. The community, those currently living and working in or around the cultural landscape being investigated, also presents a valuable resource for the landscape investigator. This session will look at ways in which the student can harness local knowledge to shed light on the development of cultural landscape.

At first it is an announcement about our presence in the territory of the community and explanation what we want to do there and why. Usually we call them on cooperation. They can speak to us, or join us. Cooperation with a community is very important for us because it can also be useful. When we have something interesting we usually do a session. There we can exhibit some artefacts that were found in the locality or somewhere else but we also expect to find them there. When people have some information, they usually share their knowledge with us that could be very useful for us.  

Anybody can consider the value of information passed down through generations. If an old man says something, which he could hear from his grandparents and they could hear it from theirs – it is usually very good source of information. 



	Structure and Key Points

15 mins – Introduction of our work in the territory of the community.

30 mins: Presentation of our investigation in the locality. 

30 mins: Presentation of artefacts. If people realise they are holding a subject, which was used many centuries ago they have different attitude to a research done not far from him, in the area, where he/she is living. 

1 hour: Discussion about artefacts, about their knowledge about the area, about artefacts that are sometimes not valuable for them but definitely for archaeologists-professionals. 

1-hour discussion on the site of investigations. Very important is a fact they should have an opportunity to try digging by own. 

The ultimate objective is to discuss with local people to know their knowledge of the locality and try to get their interests. 



	Outcomes

Students and local people understand the value of the investigation.

Students and local people appreciate any professional investigation in the area of the community. 

Students and local people have to see the usefulness of the mutual understanding and help.

	Resources

UHH Handbook

UHH Website

DVD (Slovak UHH contribution)




Unlocking Hidden Heritage: German Curriculum Resource Pack 
	Cultural landscape and old craft, Session Plan

	Activity – Ausbildung zu alten Handwerkstechniken und fit machen für den Arbeitsmarkt. (The education of traditional crafts and the preparation of unemployed for new jobs). 

The students will engage in a discussion regarding their perception of what constitutes the ‘Cultural Landscape’ provided in the theoretical and practical sections. They will also look at the relation between crafts and the landscape. This will involve looking at clay building, woodworks, tar production, reed pulling and habitat maintaining as well as an introduction to the use of equipment such as chainsaw etc. 

The students will be asked to give their own interpretations of how cultural landscape is created and the processes which contributes to its formulation.

Students will be encouraged to consider the difference between what elements of the landscape are ‘natural’ and what has been impacted upon or created through human intervention, how have their human activities in the past or present helped to create the environment we live in today? and how can it by preserved for the future?

Following the group discussion, the tutor will summarize ways in which humans have caused impact upon, exploited and changed the landscape. The following examples are ways in which the cultural landscape is created and each should be followed by group discussion. 

The training sessions incorporate a basic understanding of rules for working in; nature and landscape use of renewable resources, use of products from forestry and woodworks in the landscape, development of trees and forest plants and supporting work, and maintenance of countryside features.

Crafts/products (ceramics, baskets, wood products) – use of local natural resources (clay, reeds, woodlands), management of resources, harvesting, stages of production, transport of goods.

The above are a few examples of what affects the cultural landscape and how it can be controlled. The tutor should use examples that delve into the craft technique, in order for participants to understand the processes of the craft. For example, tar production was used extensively during the Industrial Revolution. 

As part of the project a dwelling modelled on housing from more than 700 years ago was built using raw materials from managing the landscape e.g. wood and reeds. It was constructed as part of a training exercise which is accessible to the general public who can now use it as a shelter. The clay work was undertaken on an unfinished community baking-house. 



	Structure and Key Points

The course is structured in 3 units 

Unit 1 196 hour -Development of the Personality 

Introduction by tutor –3 hours. The introduction will set the scene for the module and the structure of the course; development of reading and grammar, PC basics and internet, calculations, training in applying for jobs, basic business skills; law and health and safety.   

Unit 2 204 hour- Landscape elements, Forest and Nature, Woodworks  

Basics for working in the landscape, renewable resources and use of forest leftovers. The practical component involves woodwork, development and identifying of the landscape and growing plants. 

Unit 3 204 hour- Craft techniques 
Particular craft techniques involve; clay building techniques, green woodworking, managing the renewable resource in the landscape, paving with natural stone, reed pulling, tar production, education of modern land use and management techniques and a qualification in the use of a chainsaw and strimer.
7 hour: This is a combination of theoretical units and a practical training day. This involves a discussion of what constitutes ‘cultural landscape’ with students. This emphasizes the difference between what is ‘natural’ and what is influenced or created by human intervention.

The ultimate objective is to develop an understanding of the scale of human impact on our environment and to teach about old crafts. To equip students with sufficient understanding to look at landscape and understand how and why it was formed and how it can be preserved. 

The session could be held outdoors and indoors, but it may be preferable in a classroom to use slides to illustrate the many examples of cultural landscape features.

At the end of each session, students will be asked to work on a practical example to train the technique and also to create something durable either individually or in groups.


	Outcomes

· Students gain an understanding the difference between ‘natural’ and ‘cultural’ landscape.

· Students learn about old craft techniques and the human impact on the landscape in Europe.

· Students improve employment opportunities and understand relations between the landscape and history.

· Students investigate aspects of their cultural heritage and develop their own products.

	Resources

UHH Handbook

UHH Website

Slides of Resources 

Qualified trainers 




Work Strategy:

The Course was designed in conjunction with the Jobcentre and targets unemployed young people to improve their employment prospect and for those who reside in the regions mentioned in the practical modules 2 and 3. 
	Group activity Projects- Research and Craft Training 

	Activity – Introduction to different crafts with are related to  land use
The students will be engaged in a discussion about how to obtain sources from cultural landscape research with an introduction into different working techniques. The tutor will undertake with the students several practical projects. This will include the erection of clay walls at a half timber house, rebuilding of an ancient well, reconstruction of a stone age woodhouse, tar production and construction of landscape furniture. The gathering of the materials derived from part of the landscape will tie in with the memory of the cultural landscape.

The aim of this session is to equip students with knowledge and skills.  


	Community Investigation (Living Memory/Oral history)

	Activity – Introduction to community investigation using living memory and oral history

People who had previously worked in tar production within the region were interviewed about their experience and the community action. Similarly this was also organized for the clay building day. In order to acquaint the general public with both the production of tar and clay working it was possible to engage in the two actions through craft-making days. 

A geophysical survey was also organized and conducted on Eilenburg Castle whereby the general public could participate. All practical days were announced in the local press. 

The Unlocking Hidden Heritage project has placed a strong emphasis on the role of communities in the investigation of cultural landscape. The community (those currently living and working in the cultural landscape being investigated) also present a valuable resource for the investigator. This session will look at ways in which the student can harness local knowledge to shed light on the development of the cultural landscape.

The session will be divided into different parts. Each craft will have a special unit presented on a different day. It will work around how everyday life in the region has changed in living memory. The students should be encouraged to consider this and contribute to discussions on the changing methods of agriculture and life over the past 50/60 years. They should also consider the value of information passed down through generations. For example: Persons that are now 80 years old still remember the techniques from seeing there parents or there grandfathers conducting it or telling them about it. So the living memory dates back to around 100 years ago. The practical actions tie in with the contact with these persons as they were invited to a practical day course whereby their knowledge would be shared. The aim is to illustrate how communities can hold an invaluable record of life and work in a landscape and how this can be lost through increasingly mobile populations.

The second session will look at ways in which the investigator can use the community knowledge to help in research and investigation, looking at oral history techniques and the kind of questions to ask in interviews.

	Structure and Key Points

20 minutes- Introduction about the craft and a historical review.

1 hour- Presentation about the traditional craft conducted by the tutor.

3 hour- Presentations about the craft by involving the participants undertaking the craft.  A presentation about the techniques used and a collection of interviews conducted by members of the public who had practiced the technique in the past. Younger participants should consider potential interviewees for their own research and how to access local archives. 

The ultimate objective is to develop an understanding of the value of history and knowledge about the traditional methods and crafts used in land management.



	Outcomes

· Participants understand the value of including communities in investigation about old crafts.

· Participants appreciate the possible difficulty in seeing the different ways of doing the same craft.

· Students develop oral history interview skills through designing and testing open questions.

· Participants learn to use the technique and also how to get the essential resources for it. 

	Resources

UHH Handbook

UHH Website

Eilenburg Museum and Bad Düben which retains historical archives on traditional crafts. 




